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In-order to provide for comprehensive' 'career 
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ssess the present situation. The' purpose of the study, was an 
ss*essment of the status cf career education ou the University of » 
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Institutions of higher education throughout the 
country are making tentative steps to move toward more J 

comprehensive career educatiqn programs,. ^TJhe^ p^ressures 

x ' ' 'A ~ " * • 

fc\rcin*g^a career education re^pons^ are complex and 

Strong* ^ Most persons associated with higher education -j* 

would have. little difficulty identifying major pressure , 



points, 'from tfie senior uDable to find a job to the 
faculty and admini^raxion strugg^ng wi.th'^jaiminishrng 
resources. 

But what^er the source?i^of pressure, the results^ 
are specif ix:, real, and frustrating to students unptrepared 
to copeywith them. At jkeast, students may losej valuable 
time/^ at most, we rislc the loss of our most valuable 
:esourpe •well-educated and well-trained men and 
women. 
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^ ' , ' INTRODUCTION 

• , ■ ■" • ; -i- ' • 

Career education focuses on developmental -sequences ^ 
literally progressing from cradle to grave. Models for 
implementing components or enpompassing the programs for 
career education are abundantly available from kinder- 
garten through grade twelve (Bottoms, 1971; -Gysbets & > 
Moor^, 1971) . ' ^ , ' 

The lack of models for the college or university level 
IS striking by their absence. The devel^ihental natujrfe of 
career education calls forth concerted attempts to buil(? 
workable modelq which can be applied to a population rang- 
ing from late adolescefice to youn^ adulthood and beyond. 

The need/ then,'' is to move from^^general goals 'which 
-have applicability to ^11 developmental levels to a model 
.or models for a given level of development with specific y 
objectives for each part of. the^odel. A number of^ 
Lculties ate inherent in *the Seemingly simpli'ptic 



^if f ici 



paradi^. First, ^the^developmehtal components of the 
specific level must be known. What developmental- tasks , 
are important to the late aljolescent/youhg adult? ^ Second, 
the structure, and programs currently practiced must be 
identified. If current career education practi in a 
post-secondary institution Emphasize placement to the 
exclusion ^of ydst other components, that , practice must be 
identified and""understood by those involved. Third, ^ . 

■ ■■ ■•■ • . • ■ - • • 
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movement to a more comprehensive model of career education 



must capitalize and build upon strengths d~£ the existing 
program* Placement, for':example, ' is the career education 
program in maAy institutions* It is a strength wh^9ht^^6an 
serve as the ^chor for* the development of a more compre- * 
hensive progiram^* J 

In all of the pre^ceding^ movement or development wa^ 
explicit* .It ig j)ecessary, in moving from point "A" to 
point "B% to know what and where "A" is. ^ A JEirst step in 
building a comprehensive cjareer education model, for an > 
institution of higher education or a group ^of institutions 

is to'ideritify current ca^^eer education practices » and thq, 

> ' * '* 

relative weights 'given to each component. . * * 
Rationale " • ' . ^ ^ * 5^ 

* . • - 

' The world of work* is epitomized by. constant change. - . 
As a result, institutions of higher education are learning 
that they must be in a position to provide more and, earlier 
help to students in the area of career education. More • 
specifically, that^help needs to be sequential and develop- 
mental; sequential steps ^imply interlocking activities 
whether on horizontal (frelshman year) or vertical (college 
career) planes. ..... 

Within the State of Maine, preparation for th^ world 
of work is compounded by>1:he fact that a signif it^rSht ' " ^ ' 
number of students^leave the State" after graduation. Over 
„the years between 70% and 75% of the University of Maine 
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at Orofio> non-teacher graduates have accepted jobs out. of 
«tate (Higher Education Planning Commission, 1972). We* 
ate, in eff^dt, preparing students for competition on a. 
regional and national job market. ; 

In-order. to provide fpr comprehensive career education 

' " • ! ' , . " , 

heeds' with appropriate models, it is first necfessa'ty to • 
assess- the present situation. The , purpose of the stbdy 
was an assessment of the status o^ career education on the 

.1 * - • . ■ 

.University of Maine campuses at: • * ' 

. • " . 

Atigusta (UMA)^ '"-f. ^ ' . ■• 

/ V- ^ ' . . 

Farming ton (UMF) " ^ * ^ * * 

Fort Kent (UMFK) • ' ^ * 

.Machias (UMM^ , ^ ' " - . - ' 

*Orono (UMO) * * * ' ' 

Portland Gorham, (UMPG> . * , 

Presque Isle (UMPI) " ^ . ' y ^ . 

Methoddlogy. ' \ - , o . ' ' 

Each o'f the seven campuses' was" visited and interviews 

conducted by ^a teaip of two interviewers, employing^ a 

standard qaJistionna4.re fcirmat. All interviews were t^pe- 

recorded to insujre accurate post-interview- anatlysls^ 

ApQointraents,^ w6re rtiade, in advance, 'with the .persons most 

responsible fot career education programs. The primary 

contact on each campus was the person or persons responsible 

for the^ careej: edticatioii function; defined in terms of an 

. j ' ^ / * ' 

instit.ution-wdde service; this operational definition 

\ }i 008 . 




^ precluded internship activities included as a part of 
professional -preparation programs, such as teaching or "T~ 
forestry. A minimiom of two persons were interviewed on 

^each campus, including the chief student affair^ officer. 
A total of. twenty persons Iwas interviewed. ^ 
Interview Analysis ' ' * 

• Analysis of the interviews^was approached from ,two 
directions. The first consisted" Sf a depiction of the^ 
status of career ^education on each of the s.even campuses.^' 
Vignettes were written for each campus. Each vignette 

-contained: a brief descriptibn of the institution, . 

administrative responsibility for^ career education, past 

'# ^ - * 

perspective, rationale for career education, current 

y 

programs, academic relationship, and future perspective. 

The second approach f6cused on differences and 
'Commonalities across all institutions within ..the University 
of Maine syiStiem. .-tin this manner, \a composite of the 
.University of Maine's career education thrust was drawn. , 
In order to (place the analysis wit^iii) a context "wliich has ' 
conceptual televance;^ a series of operational principles 
for career development education (Bottoms, • 1971) were' 

selected as quasi-criteri^a against .which the University 

. , ' ■ / 

of Maine system was evalhaated: / 

, / ' V 

1. Career develbpment education must be sequentially 

organized" 4rom kindergarten through postrsecondary 
•■ " and aldult education. 
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career development education must be ^organized as an ' 



integrated structure withZn the educational prxjgiram. 
To meet the demands of all stu4ents career develop- 
ment education must be f lexible-^enough to ^low e^ch ^ 
student at each ^educational level to^^make choices from 
the broadest base of knowledge; to hafve access to a 
cross-sectioh, of career curryLculum experiences; to be 
free to move from one career 'curriculum to another; • 
and to acquire preparation for the next educational 
level; , . , " - 

Career development education is student centered rather 
than manpbver centered. - ' ' 
Career development programs, must consider the 
, individual's readiness level for career development. 
Career development education includes j,oJb .skill 
preparation. ' * ' * ' 

Career^ development ajiucation must not be limited t^o 
the t^ac^itiojial concepts of "awareness;" "orientation," 
etc. / as they i^elate to. work/ but must include aw:are-* 
ness, . orientation, exploration, and progressive 
^practice in , developing the caree,r aspects of sel|> 
Career development education must provide- , at all 
levels an opportunity for the student to participate 
in concrete learning 'activities that closely 
approxin\ate a variety of work roles, work settings, and 
other life' experien<i!es reflecting the career life. 
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' PinaJ.ly, Recommendations for future aqtion were 
incltidecj based upon the vdgnette and conceptual result^;, 
^he remainder of the report, contains a brief , survey 
of relevant literature, campus vignettes, system-wide 
analysis, and recommendations. . ' . 
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RELATED LITERATURE 



The survey of related research dealt with the period 

frona 1968 to the present with emphasis on the post-l97Q 

yea^s. ' ^ost. of the relevant literature dealing with 

comprehensive caireer education programs on the college < 

campus has been profluced in the past four years. The 

primary sources surveyed were professional ;journals in-, 

eluding the Journal of College Placement, ^Personnel and Guidance 

Jaurnalf and the Jouranl of College' student Personnel. These 

sources were supplemented with unpublished repor^ from 

colleges and universities. ^^"""^ ^"^^..^ 

» • \ , 

The amount of resea,^*cfi literature produced in the 
area of post-secondary career edjication was minimal in ^ the 
decade of tl^ s^^xties. TheJ^mphasis in that time period 
dealt mainly with the placement furtctionV Shaw (1972), 
after surveying placement research f inding#'"'^rom i960-71, 
concluded that individual differences, differing interests 
^ and tep[iporal>4qhanges in self-^onbept were not outwardly 
accQ:unted for in tfie^^^- inflexible process of fitting people 
with jobs . \ * ^ 

From 1970 to the present the emphaS-is in the/career 



counseling and placement operajtion^ has shifteol^o deal 
more adequately with the • individual differences and 
differing interests of which Shaw wrote. Two ideas serve 
best to articulate* the current* trend in post-secondary 

012.' ^' . 



career education, ^he firsA, offered as a quote from an 

article by. Figl^r (1973r, .."Give/ a^^fish and I will eat 

today, teach me to fish and I /will eart' for the rest of 

my lj.fe (p. 48)," points, outs4:he move in post-secondary 

education to arm the student with thpsje skills that will 

aid in maki^ occupational yChpices. The'emphasis here is 

th^t in the future indivic^als wi'll be job Kunters mojre 

than once and, therefore^,^, will jieed job-^unting skills 

throughput their w6rking> lives . Bolles (1974) charged the 

^career counselor with four duties, of which -one is to 

^'empowet the j6b-hunter rather than merely offer selvicesk 

.(f). 22)." The teaching of ' skiils and techniques is one 

^of the major thrusts in career education in the post-i 

secondary institution today. ^ 

The second theme that "dominated the career counselor' 

efforts is best Expressed by Bailey (L973) when^'he stated 

that '"making a living is notv the same. as living a life. ^ 

All levels of education must relate constructively /tp 'both 

(p. 258)." It is not enough for the career counselor to 

match a graduate with a joh. Today's students wants to 

make a living at an occupatiiDn with will satisfy him/her 

and bei cpngruent with a chose^K.life style. The process 

that will. make this congruence', of career and life style 

\ ^ 
possible is certainly* more than a simple matching process 

r ^ \ ' ' ' 

and inclu(;3es several, programs that are common throughout 

the research literature. 




The .first of /these pro^rammirig ideas was an outreach 

///- ^ ' ' , ^ - . 

// effort in th6 area of cdreer information. ^ HcCle ,(1974), 
* I. * * * ^ i I * * * 

,'' Coyne and Coch^refn (1973) / aud Reardon (1973) point out 

/ , ■//>.. 

' thaif for care'er/ infj^rmation to' be usefiil and ef fecti\?e, it 



must" be taken tJo the students. . The^professional career 
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coui>s'elor must Ineithet hide in an office nor hide written 
,„aterials in file cabinets. Both the career counselor and_ 
information must be Accessible to students^j^here thef^Xve 
... m residence halls, dining halls ,^nd , student* centijrs. . 

-^The second program area dealt with^'tJie individual-' s 
serlf-^waren^ss in relation to occupations and the whole 
world of work. " Authotfe, including Girin (1973), Robbins 
U974) / Healy (1974) and Cochran, Vinitsky and Warreli 
(^974) wrote of'^t3ie need for the career counselor to 



provide avenues along j^hich the student 



can travel to 



rk,' anji 



explore his/her relationship' to the world of wc] 
the strengths and wellknesses posessed by the student and 
^how these. translate into possible occupational choices. 
Individual and group career counseling that focus on the 
preceding ar^ seen as^ imstrumental in thp initial yiars 
spent a*t the 'Jjosyl secondary iiist itution. ! / \ 

The thjkrd 4>rbgramming development was concerned with 



a course m career 



education or career planning offeretd by 
/the' car^r cdxii\se lor* . Whettier offered as a credit oi' 
non-credit course is beiri^ .debated on man^^^ campuses, 



However, the content of such\ courses is simialr as expressed 



\ 
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. » ■ '10 
in articles "Powell and MdGuire (1971)-, Webb { 19-7 3) , 
* McGiiUre (1973), Devlin (1974) and Vitalo (19'74>. The 

>urses involve several steps designed to lead the student 
to underfeh^nd bettei^ his/her position in relation to 
gific occupational areas, ^Step one generality eneonpasses a 




/ 



indiivildi _ 

r ^ / - 

his/her own^strer.gths and weaknesseg^ Npxt 



self --awareness\ program to aid the inciivi'dual in knowing 
. « - " T \ •' , 

oomesj ci 

systematic search of the 'world of work with , particular 



emphasis on occupations that interest the' in(^i\ii dual. The 
third step in the process is a conso'l^atio^i ,\c)f the' fiTst 
two steps to give the student a viable direction that^he/ 



she can realistically pursue in \:he area of cai;ee'rs. 

^ . ^ . 

results ^of this process are not a commitment to^,a chgice, 



although^ it may be^ but rather focusing on an area t;6.be 



inV^estigated by the student in his/her sea^rch for a 
shtj.sfying career, , ^ ^ ' 

Siiipson and Harewood (1973) sum up the moVement^n 
career education at the post-secoi>dary level by focusing 



on the development of awareness 



by the student:v^'"::JEb.e goal 



! V 



is to .attain a level of development that^.will ma^A ii'he, 



prospects of a satisfying career more-^probable, \ 

This section end^ with a quote from the TL^k -Force 

' . ' f 

on Student^Af fairs commissioijed by the Chancellor of 

\ 

University of Maine in Decerabter of 1969, The Task Force 
report was submitted in"^u\ie of 19,76; 

• • , The process of career ^planning is a develo^-\\ 



/ - 
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fiental one extending throughout the student's 
pbst-secon-fiary experience. ^ Pur^jihe):/ t^he process 
begins. uMm th^ student* s arrival on caWpus. 
ThrJs^ughqvit ^hTs (her) career as a student, he 
(she\ is exposed- to a variety of educational 
progr^s, including occupational and vocational 
information^ films, lectures, and discussions reflated 
to specific career choices. Since the process i)%^ 
a developmental one, the student continues his (her) " 
relationship with the center afte,r leaving^ the 
institution, '^he actual job glacejnent, then,. "is 
only -one step in the process of ^career planning 
(p\,9/. V ' • = n ■ ■'• 



^ 



f. •/ 
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CA>S>US VIGNETTES 
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The following .section contains vi^ettes for each of ' 
-the- seven campuses oi th^ University of Maine.. ''Por each 
campus- vignette therfe are', seven ' sections : a brief d6- n?. 
scrlpti^^n" tDf the Institution, administrative resjJonsib-ility 
fot career •'edi;.catipni past , perspective',, rationale for-. '•■ 
cateer educatiorU'cutrent programs, academic .relationship, 
and future perspective v 

University 'of MaihQ aVAugv^ta \ ^" . ^ . * ^ ' 

, Jnstifeuti(^i pe?<xipti>on. ^ The uhiver$i-ty of Maine at 
• Augusta is thewn^west "laranch of the University system, -^-^ 
.having been- or,eate|fl ih 19^5. Prior to its' cxeation, the' 
program atWgusta obftsisjbed -only .of a Continuing Education 
Division (CED),: A mbve-.-to make tlie Augusta prbgram more V- 
responsive tp thfe ^^^eeda^f^ the sutfoundi-ng • commvmity came 
in 1967 wheti'the day "^^ram was initiated, offering academic 
major's in -both Administration and Liberal Studies. At 
present the' student at Augusta has a number of op'tions f^ 
an academic major includihg both an Associate Degree of^ • * 
^rts -or, Scierices . Within these areas are such programs ,as 
Liberal Studies, Popular Music,s Criminal Justice, Secretar*^. 
ial Sciencfe, ^nd Dat^ Processing.' Along with the career- 
tridnted |;wo-year program, a student can\pt for a four- 
year transfer program. The transfer progran is intended " 
yto -serve as the first two y^ars toward a baccalaureate 
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degree. Final],y, it is VliSO possible for the Augusta 
Student to worP^' toward » a Master's Degree in Public * 

Adminis traction through the Adult Education Division. 

/ * . 

The major difference between the campus at Augusta 
and the other campuses of the University system lies with 
the enrollitient statistics. Where the other campuses have 
a ma3ority of -students enrolled in day programs, Augusta's 
student enrollment is cente in the evening Contj.nuing 
Education Division. The 1973-74 enrollment shows a day /'" 
population of 561 with. 1027 students enrolled through the 

, < 

CED office. Tl)ough this is opposite the trend df the othe 
campuses, it is m line vithVthe ' orientation that was 
established when the University of Maine at .Augusta was 
chartered in'1965. ' . ' . 

'Administrative Responsibility . The dgan of Non- 
Acadeihic J^ftairs at UMA.has the responsibility for the 
career planning aiidElacement fiinctions. Since theie is - 
no separate operatibr designed specif ically , for ca^rekr 
planning and placemsrt, those functions have been loca'ted 
in the Counseling cfentet. - The staff have emphasized that 
it is a natural union with no burden on the counseling 
program. Irir^ addition, there is a\^,ecialist in FinanejLal 
Aid and Placement "whose major concern is financial aid/ 
^rogrammi'ng. What little extra tiihe the specialist cTan " 
spare is channeled into placement. , Tl>e Financial Aid 
specialist is located within the counseling Center*, thus 



\ 
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providing' for immediate referrals and open communication! 
.,*»*'-•- 

Past Perspective. ' The effort iTi career .planning and 

placement at UMA is a new one with .direction taken within 

• ^ * ■ 

the past two years (1972) Until that time the only 
services provided were individual ccfunseling in t;he career 
area, if needed, arid maintenance of p])aceinent files. The 
files included the standard' information such as resumes;' 
grades, and 'recommendations. Tl?e basis for minimal ' 
serx^ces in'the career area was the 'assumption that mos^ 
of the students in the CED program already had jobs and 
t;ere seeking either advancement or security .in those '\ 
, posititjns . in addition, most of the career-oriented, tWo--„ 
year graduates had, little difficulty securii^g positions - 
^ince the programs had originally been created "to service- 
a need thaf already' existed. >rhe detiiands of an increased 
and diverse; day enrollment forte^d a new awareness of the 
necessity for^ broadened. career^{)lanning artd placement 
activiites'. ,■ . , 

• • " • " / ' < ■ ; 

Rationale .■ At, UMA the rationale for a progr^ in 

career planning and placement is seen as a pragmatic 

response to .the needs and demands of both^'the students .and 

the ciyrre^nt job market. One of the charges^'tof ' the- • "' 

' . ■ 'i' 

community college at, Augusta is "to read the- needs of the 

^ • ' ' " \ 

community 'aroun,d it ani^^then shape-a respons"^. Ideally, 

this is acc^omplished by identifying .a' need ^or X partic- 
ular skill, training 'personnel>, . and placing .people to fill 
the ^ne4d l * . ' ^ 
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The effort, to deal with the Liberal . Studies student 

Is based on"a different foundatior^ For most!of these 

studeatsv the peed is to aid .in the development of goals 

and directions and then attempt to place the individual. 

For the Liberal^ Studies student, a need for information 

and alternatives exists ttiat requires a specific, program 

response such as ^ career library* 

Witth the ^^mphasis on career-oriented programs at ^ 

* X. 

•Augusta, aid in career planning and placement -is seen' as 
^art of tha "product" purchased by the student when he/she' 
enrolls in the program. 

Current Program^/ As 'of the academic year *19 7 3-74, 
the're is little that" *could be' called an ^organized (career 
planhing and placement progr^ at Augusta.- Individual 
carefer:}counseling is provided^ ti^ough the Office of ' 
•Careerj^Planning ^d Qpunseling; however, this program is - 
based entirely on a s6lf-ref feral effort by the ^tudent'.^* 
Many students who could use some help, ma,y never receive 
it. Some placement aid can be secured from the Financial 
Aid and Placement officer.^ His services' include a place- 
ment file^ operation. The files consist of. the standards- 
redommendations and personal" infqrmatibn^ These are sent 

• ^ - . , ^ 

to interested' employers. Little effort is made to 

* ~~ 

uncover job opportunities . Howeveir, those openings that 
do come to his attention are jJosted. 

' ' / ' ' :' ■ k "■ 020 - i 
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; -Duripg the Spring Semester of 19>4, the pffice of 

Career -Planning and Counseling^ conducted a survey of the 

past two. crraduating classes to determine t^e needs-^that 

-they felt in the area' of career planning ahd placement. 

s * - ■ -' * 

Tli|s attempb.to gather ^ata will' provide' some direction 

. lor future programming at^ UMA. ' • . 

A major reason fpr the type o^ programming in ' ° ' • 
'.existence at Augusta is the fact that approiimately two- 
thirds of the populatioA at Augus'ta' are CED students. « 
As was expressed earlier, they°demand less in the areas 
Of career pO-anning and placement than do the ^ay students. 
However, in order to. become more accessible to CED students 
office -hours have been ' extended. * « ' 

' Academe Relatiopships , ^he relationship between the 
Office of. Career Planning and Counseling and the academic 
community was termed cooperative-. Accbrdihg to the 
counselors, £he faculty understand that the lead in .career 
planning must come from .the Career and Counseling^ Center. 
However, they noted that any needed ass^tance' from the 
faculty is quickly provided."* ^ This includes sortie counseling 
in their role as academic advisors as well as any out?ide 
contacts they., have ' that will aid in placement.' . - 

'Future Perspective, At this point in time few new , ■ 
programs have been designed. New programming will be 
considered once the n^eds survey has been completed' and . 
concrete reconutvendati-Ans made. 
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One 'new program that has been initiated involves' the 
academic 'advisor program. .JLxi ordfer to make the advisor 
mote responsive to th^ interest and career needs^of his/ 
her students, th^ counseling staff has assumed^ responsibility 
for matching advisor ajid advisees/^ Matching is bein^ 'done 
on the basjcs of , similar interests and experiences. 

In ^tlje Fall of 1974, an attempt; will be made by the 
counselling staff to aid in the teachj-ng of some ^courses,- 
hopefully adding some career orientation to the courses 
already being offered. 'This will, in partV respond to'^ 
relevance demands ^a^o iced by the students. * 

In the future* at UMA there is^^ possibility that a 
new professional will be hired in the Cour\seling\of f ic^ 

-r-io seiive primarily as a specialist in the drea of career 
counseling. <^Howe4er, a decision on the new position was 
not made at tl^e time of this writing. 

Assuming th^t t-he number of professionals will remain 
the^^same', an attempt will.be made to become more effective 

' ,by moving out of the office andT initiating outreadh programs 
in the residence ''hall^ and dining commons., The belief is 
that this will prpvide the staff with a better idea o^ what 
the students are seeking. ' 

Along with outreach activities there will be ari at. tempt 
to work with incoming students_tll?:ouhg the admissions -process 
Th6* student should be provided with such information as what 
to expect during his/her pWgram as well as. what the job ; 

" ■ . ' ' • •■ iV; 
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' .market, may ,be like upon completion. This is seen as an 

. ... ° . ' \ ' • / 

initials step, in careet planning for a student entering 
UMA. 

I 

* 

.University of Maine at Farmington 

4 < * 

^ Institutional D^sjcription. The Uni,versy1;y of Maine 
Farmington (UMF) was originally established in 1863 
as Farmington Normal School. From this, point it 'moved • 
' through several stages before it became part of the 
University of Maine ^system. in 1970.. It does. retain the 
imag4 and programs of a teachers, but has broadened its ; 
offerings to include p^rograms in Liberal Arts tend Pre- 
Engineering, as well as^' Rehaltfilitation Work. UMF also 
off6rqfia Summer Program and a Continuing Education Divi&ibn 
The, majority of the enrollment consists of day students, 
numbering 1380, 'while «the. CED program involves 500 students 

Administrative Responsibility . The program designed 
t9 serve the carajerr planning and placement needs at Farm- 
•ington is the respojisibility of[^the Office of the Dean of 
Students. The Dean is responsible for the over-all 
operation', but Farmington is in a unique position among\ 
.jf^^^ campuse? of the University system. , It" has a Center \ 
^ Vocational and Career Develppment (CDC) that has beln 
.federally fvmded through the. BureauV>f Vocational Educatibn. 
I-t is, understood that UMF will assume fiscal/ responsibilit^y 
.when thfe federal grant expires. 



^ 'The CDC is ,run by a pirector wLth the aid of a 

r • ' ' i 

Career, Developlnent Specialist and a small clerical staff . 
It-'should be noted here thaf cons-iderable emphasis is 
pj^ged on the importance of the clerical staff sin,ce they 
have the first contact jwith'^students . Performance of the 
•clerical staff is directly related to the- viability ' of 
the CDC. - .1 . ' 

, The two professionals perform individual' .^nd group 
counseling in the CDC and do most of 'the program planning 
and implementation." Thfe" Director is charged with most of 
the administrative ^asks while the Career Development 
Specialist has concentrated on tlhe establishment of a 
successful placement and career jblanning operation within 
the framework' of the CDC. ' * . 

Past Pefspective. Before j^he creation of the CDC, • 
the singular career planning effort consisted of a file of 

job' notices. ^Responsibility for maintenance of the file 

1 ' • I ' - . . ^ ■ ^ 

(bhanged ajlmost yearrly, with no one office assuming 

parmficnent responsibility; thi5» activity is now a respon- 'i 

sibility of ^ the CDtl In 19 72 -the CDC expanded its activ- 

ities in cair^^r" plann^n^g" and placement to include deyelpp- 

ment of\a cireer library and, career counsel^g. 

Howfeveri thfe' CDC Office 'serves a broader clientele, in 

addition to the student 'p^ulatioh. -The funded proposal 

outlined la syJ^tem of services for the surrounding.' 

community as y.ell. Thos6 services included/ testing and 
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cSoionseling for decision-making relating ^to employment 
and/or further e'diiqation. * ' 

• Rationale .'^ .The basis for a career planning p4:ogram at 
\ UMP is that students both waht and must have help in this 

area* Parlningtdn enrplls many students who have little or 

^ ^ ^ ' i - ' • ' 

no career direction/ The attitude prevails that -most : 

. students are goal-directed'' upon entrance* If noit, it is 
t^ie respbn'sibility of the staff to pi^vide assistance. 
That assistance may take the form of providing information, 
V counseling with groups or individuals, or any other activity 

'that will aid the student in forming goals and alternatives 

-while at UMF* • ' . . ' " . 

,1 « 

Placement is sefen as a single step in, the career, 
planning function, rather than as an independent area. 
As a result, the CDC staff has the responsibiltiy of, aiding 
the student in an initial job placement as one\^hase of its 
developmental program. - ^ * 

Cutrent Programs. The program for career planning and 
placement at Pariftington includes s^everal dimensions. Along, 
the tra'di'tional lines there are thrfee^hases : . Credential 
Service, llnterview Service, and^Mailing Service. The 
credential service/ has each registered Senior fill out a / 
packet that^ includes both personal information and recom- 
mendations. Credentials /are kept on file and forwarded to. 

J 

prospective employers as they are re^quested. The interview 
service involves inviting potential Employers to campus^ 




providing interviewing spac^, and scheduling candidates 

for interviews. All senior's are notified of . potential 

*©mE|loyer visits. The mailing s'fervice involves sending a 

flyer to ""fe^aoh.^registered senioa: notifying the petson.of 
' "**""*"^ • ^ 

vailahle positions a^g-^iell a^-'giving the interview 
sgfhedule. 

* ■ ■• 

^ An extension of the 'traditional service is the. main- 




tenance of a caree"? library". ' It includes graduate catalogs, 
some career-des<:ription pamphlets, anfl cassettes providing 
information on . particular career fields;. The Direc?tor of 
the CDC and also the Career Development\Specia,list both * 

- v' ' '''' - ■ \ . ^ 

are available for individual counseling. \ Interest tests 



ay Q aval labile but little t^ime or- emphasis\ is placed on this 
f. paction at the CDC. 

^ X A new eftort that has ^bWn'^tnade irlyolVes a Wednesday 

night seminar program. Seminars are pnfesented on a wide 

variety of areas ^desi^ned to Aid all Farmington^^students'' 

in dealing with\somQr ^^f the most commbnly 'encounWre^ 

problems in college lifef. These are* run b/.the Glbc staff 

and have included such topics as:. Who is That in the Mirror? 

A. Caree:^ Search; Why Are YoA He^re? and How to HandVe 

Champagne Tastes on ^ Beer Budget. Though not all^ directly 

\ * \ 

related to career educatibn/ ^ they are seen ^as on^ of the' 



steps in a st\ident*s development tbward a viable career 
choice. At the present time no data. are available on 
attendance at thes^ steminars. 



\ 
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Help is* also provided .for developing techniques in 
letter writing and preparation of resumes. In order to 
further enhance .student use of the CDC, extensive com- 
municat'^on efforts are undertaken, including flyers mailed 
to all students and posters placed in residence apd dining 
halls. V,. . . / ' . / ' ' ^ 

^ Academic Relationships . Within the parameters of the 
carfeer planning effort, the faculty are viewed as a major 
resource. They can be a strong influence on a careeT* • 
program ai>d are seen as a positive force at UMF., It is 
important to'str?ss that the faculty are a rich resource 
because 'of their diverse expertise. 

Faculty participation can be enc9uraged through such 
programs as the traditional^ acadeipic advisor's role as well 
as by involving faculty as participants *in , special programs 
such as the seminar program commented on earlier. Any 
professor who has had other than ^teaching job c^n setve 
as an alternate .role model, providing' the student can see 
him/her in thptt alternate tole* In part, t^is is accomp- 
lisheji>£t Farmington by maki^ng J^he facult:^^embex a 
cental frgtire at a career search seminar or other similar • 
activity where his/her previous activity is featured, - ' 

The CDC office has a more direct ^relationship with 
academics in that the CDC Director has faculty, statics 
has 1s^r^^ed to enhance relationships between faulty an 
CDC s^taff . ' - ' // ' ^ ' 
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Future Perspedtive , 'AtUMF much of the fut^re 

- - . ■ > p 

career planning depends upon the budget situation. The 

situation is compounded by the fact that money for' the 

* . i. 

CDC caiae ,from, the federal grant^mentioned earlier. 

Adc^itionally , the Cay^eer Development Specialist position 

will not be fundec^^foif the 1974-75 academic year. In 
* f 

essence this^ will leaVe bnly the Dean of Student Affairs 
and the Director oi the Center to operate a program that 
had been a ^three-person operatipn for th.e past two years. 

There are programs being developed ''and others in the 
idea stage at Farmijngton. They will be implemented 
according to »staf f and'money availability., Freshmen are 
tjje tatget for several programming ideas. Orientation is 
seen as one of the £\rst plac^ where the student can be 
exposed to career pla^nning ijde^s. During the orientation' 



* it is hoped 'that th^r^<i?ilj.l be' a set of ' experiencef 
.signed to lead ^the^reshman to the Cl5c where he/she will 

ffnd information ^nd counseling that will help in developing 

* — s 

goals and al^rnatives. After the orientation will come 
a' special Freshjuaii'- Seminar. Its purpose will be to involve 
the student in such questions as: Why am I at Farmington? 

• What directions will I choose while here? and Where will I 
go ajfjer this experien^ is completed? The seminar is 
see|^ as^inore^nclusive than that provided by a focus on. 
career euiication but does include career dimensions. 
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Beyond the freshman' year programs, such as a course in 
career education, and more group and individual counseling ^ 
'arie^projected. These will be ongoing, steps' in a t'otal " /' 

^ program that will begin where the freshman programs ^ded 
and will culminate in a placement effort. One major 
emphasis will be to provide more' placement opportunities 
for Liberal Arts students through .increased contacts with 
business and industry througriout the State "and through CDC 

• programs Alreddy in op|ration or projected. 

An effort will.bfe made to establish a peer counseling' 

program. This program is, to begin in the- fall of 1974 and 

will use students in a paraprofessibnal . rolTT RespOnsibil- 

' i ties will include helping oilers use the ' hardw'^re facilities 

' ' ' * •' • ' 

library, tapes, etc., as well as some counselihg. 

The paraprofessional program will serve two' purposes. 

First, it will increase staff 'eJ-fectiveness without^. 

significantly .increasing cost. ' Second,' 'it .will'make use of 

research results which stress positive effects of student 
. paraprofessionals within the student affairs program, 
"■^l^eifics for program' process ■'were not developed as^ of May~~'"L 

1974. ' ' • 

Finally, it .is hoped that an effort ckn be made to 
develop workshops for faculty. ,The focus would be. on -the 
faculty's role in career education and hecessary counsel- 
ing" skills. . ' 



s 
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University of Maine at Fort Kent 

\ 

institiLtional Description. The Ui;iiversity of Ma-ine 
at Fovt Kent (UMFK) was originally established as Madawaska 
Training School in 1878. It underwent several changes that 
. finally culminated in its present status as a member of the 
University of Maine system. 

■ UMFK is most noted for its program in education that 
•leads to a Bachelor's Degree of Science with, specialization 
in teaching preparation for grades K-9. Along with the 
teacher training program, an Associate of Arts' Degree irt 

General Studies (two years) is offered.' 

■ \ '■ ■ 

In association with , the University of Maine at Orono, 

UMFK offers the first two years of van e.ngineering program. 

The student would complete the program and receive his/her 

degree at Orono. A similar arrangement with the University 

of l^aine at Portland-Gbrham (UMPG) offers a Social Wo;rk | ' 

major. 'It involves two years at Fort Kent followed by tWo 

more - at UMPG. 

, -'^"'cont2uing Education Division and a Summer Session 
program ai-6 also offered. The -enrollment is approximately 



500 day students. - * 

5t' Administrative_Responsibility and Past Perspective. 
The ^operation Of a caree^ planning and > placement program 
at UMFK" is' a divided operation. The plaSmen^~wo^is done 
throbgh the arcddemic system with a f ac'ulty/membei-'^ervi'ng 
half-time as a placement officer. Placement credentials 




are located in theX^egistrar • s Office. Requests for 



' credentials must be directed to that. off ice. The career 
plannifig function is performed through the office of the 
Deari .of Students. It is a part of the jpb responsibilities 
o'f the. sQj.e co\anselor at UMFK. 

At this point career planning is ai relatively new con- 
cept.at UMFK due to, the fact 'that in the past there was 
little difficulty, in placing ^all the teacher candidates who 
, desired a job. Hbwever, in the last two years the situation 
has changed due" to the depressed., jgb market and the . > ' 
broadened program offerings. With the Addition of the . • 
General" Studies program has come the needVf or -contacts with 
business and industry in order to facilitate ^ob placements .. 
from that academic axed. The result is a major charige<in/' 
direction from .the traditional emphasis on educational 
placements, • ' -« 

Rationale. The rationale behin^ the beginning develop- 
ment Of a career planning operatipn^is based on the idea 
that one of the responsibJ^ties of "the University ^ to, 
.aid its graduates in attain^g a satisfying start in"!fe 
career of their choide'. ' When job placement Vas a rather 
simple\matter, a placement Operation was all that was 
deemed necessary. However, now~that the job market has' 
tightened con sTder ably', ,UMFK found it'^necfessary to respond 
with more emphasis Q(i^ career development. ' . 

^ Another change h^s occurred due to the addition of.",the 

.two-year General Studies program ."~~~^iany of the- stiudents in 
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General Studies have not developed career goals; therefore^ 
an effort must be made to provide them with appropriate^ ■ 
help that will aid in their decision-making. 



Current i>rograms. As has been mehtioned, the place- 
ment function is being administered by a part-time faculty 
member. He cqrresponds with school superintendents though*- 
out the area and State and the§ notifies seniors of j.ob 
openings. In addition, the part-tijne placement ""^ejs^oil also 
attempts to aid'st^ents seeking em^jloyment through 
individual counseling. Jt is primarily. an informational \ 
service provided for the seniors. ' { 

A credentials service, operates^out of the Registrar's 
Office. Credentials include the standard personal 
information and. recommendations. These /are sent to 
potential -employers either at the request of the strident 
or the employer. -^-^ , , 

^Through the Counseling Center sbmel programming has 

begun to aid students in making qareer chouees aijid ^ 

establishing goals. A priority has been the establishment 

of a career library. At present, materials incMdfe those 

published by different professional groups and any 

, • *. 

literature- produced by the government. intended for career 

use. Also, college anii graduate school catalog^ bave been 

included as additiona^l information. Coiyiselimg contacts 

include students seeking career help. No formal V:areer • . 

counseling program is operative, but, rather, such interviews 

are basted on self-referrals. . 
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Academic Relationsliips * The placement program- at Fort 
Kent is aWinistered by a faculty member, facilitating con-*' 
tact with otHers in the academic ^rea. Job openings in area 
schools are* filtered to students through faculty contacts 
with school superintendents* 

In the ar§.^ of career planning no formal programs exist 
involving faculty*. They will, however, be approached more i 
formally in the future to act as both role riiodels and as 
leaders; in so^e career programs* For example, career . 
in^dJination may be fxarineled to students through the faculty 
advising system and through classr'oom activities. It -is 
anticipated that 'their response will be favorable due to a ^ 
good working relationship that alitjeady exists between 
Student' Affairs and the academic departments. ^ 

Futurp Perspective. The future at UMFK appears to hold 
several program additions as well as the possibility of the 
addition another professional to specialize in. Career ^ 
Planning and Placement. The addition of a* staff person, 
will , however, be the result of increased enrollments rather - 
than incrd.ased concern for career planning. Another staff 

^ - ■ V'." \ 

person appears to be a long-prange projection. 

, in the near ^ future^ such programs sucli as Career 
Week to explore alternatives to teaching and to^^meet role 
modles other than faculty is a possibility.- In the . 
sparsely populated ^rea aroung Foit Kent, varied and 
diverse career role mqclelg are^ limited. 

- c w 

' ^ • ■. . 
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A se;ries of seminars programmed by the Counseling . 
• Cente^ with the aid of faculty aimed at career choices and 
alternatives ' are seen a? a potential directi?)ji^ These 
would be ^onthly meetings foxL^l students rather than 
limited to seniors. ^ ^ 
University of Maine at Machias 

Institutional D^^vription . The University of Maine 
at Machias (UMM) was founded in 1909 as Wa^shington State 
Normal School, a two-year institution. It went through 
three name chances before becoming UMI^ ixx 1970<l UMI*: offers 
a four-year Bachelpr of Scjience Degree in Edi^cation special- 
izing in business education* A two-year Associate Science 
Degree' in business technology is awarded with 'both account^ 
ing and marketing options\^ 'An Associate Arts Degree is 
pffered in the different fialds withiA liberal studies. 
Full-time enrollnjent is approximately 500 students*! 

• Adjfhinistratiye Respdnsjibility . The placement function 

* 

, is the responsibility of the- Director of Admissions, 
Placement, and Registrar, who repjorts to the Academic! Dean. 
Some career planning work is being done by. ihe^ Director of 

Cooperative Education who also operates under the academic 

^ \ * . 

area. A second professional has been hired by the Qftice * 

of Admissions, Placement, and* Registrar . Major responsibl- 

l ^ . " ^ 

ities will be in the areas of admissions and placement. 

y • ■ ' 

Past P^erspe.ctive^^ The bulk of the placement activities 
has traditionally been'^ aocoirolished by alumni af UMM 
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returning in their administrative capacities* to hire 
business education 'teachers. Because of the great demand 
,for these teachers 'and the fact that the school "had a " • 
single program emphasis, there was little need* for a well- 
developed placement program. When the institution became 
part of 'the ^University of Maine system in 1970 and. began 
to diversify its programs,^ the placements function was lo- 
cated in the Office of Admissions and Registrar .for lack 
of staff necessary to establish it as a separate function. 

Rationale. There are several reasons, for the services 
offered through the placement function. UMM believes it - 
has an obligation to help students. After receiving a 
Bachelor's or Associate ^ree, .it is the responsibility 
of the insti^tion to 'desist students in loijating employment 
^or- in considering various employment alternatives. TJhe 
mechanics of job hunting are seen as part' of the student's 
total education. ' / ^ 

Current Programs. TJhe' Director of Admissions, 
Placement, and Registrar receive^ notices from school 
superijitendentls and 'other employers from across, the Estate. 
These are posted on the bulletin board outside the^^S^ice. . 
^ ^^IHe^staf f also mails students' credentials to potential 
employers. * ^ ) * - ^ 

• The Director of Cooperative Education: places students 
from the business education program^ into business class^opTOS 
adross the state. Seminars are conducted with cooperative 
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education students where resume writing is practiced and 
role Playing is used to simulate job interviews.' 

Academp.c Relationships. Some faculty do aid students 
in locating work of 'various kinds. Most faculty, however, 
are not actively involved except through teaching specific 
job" skills in appropriate course such as an educational 
methods course. / 

. * Future Perspective. For the 1974-75 academic year, 
the sole counselor in the Counseling Center will 'begin a 

career planning program. He will be involved in career 

•' , /I 

counseling as well as Instituting programs and.semihars. 
The new staff men±»er ir^ the, Admissions , Registrar, and 
'Placement Office will be making placement contacts through- 
out the state in an effort to place students in industry. 

Evefhtually, when and if the staff is expanded, the ' 
Dean of Students would like to have one professional devoting 
full-time work within a Career Planning and Placement -Of f ice . 
In effect, the goal would be to combine what is now dis- 
Domted.. -The Office would most J.ikely be es'tablis,hed 
within the Student Affairs Area. The tw9 people performing 
Career planning and placement functions independent , of 6ne 



another during the 1974-75' academic year would thence able 
to devote full time to the othfer functions performed by the 
offices in' which they Work. 




University of Maine atY>rdno 

^ Institutional Description. The University of Ma 
at Orono (UMO), is a Land Grant., in&titutioh which was 1 
^established in accordance with the Morrill Act, of 1862. 
Today it is a University made up of five colleges./ Arts 
and Sciences, Education; Life Sciences and Agricultuir.e , 
Business Administration, and Engineering Sciences:, r aijd 
a Graduate School. As of ,the Spring of 1974,\wliat had been ^ 
the University 'of Maine at Bangor has become Bangor- ^ 
Community College, the sixtzh college of the University of 



Maine at Orono. In addition, th^re are actj.ve ConjSiinuing^ 
Education and 'Summer Divisions. % j \\ 

The total student ^populjation at Orono is appt6:}^!Lmately 
10,000. Undergraduates number 8,000 while the remaiki'ng 
2,000 includes graduate and part-time studenfes\^ I 

Academic programs at UMO were originally\designd<a to 
meet the* needs of the ^^tate of Maine,. That mission' hks 
remained primary. However, the University has developed 
a national orientation since many^of its graduates compete 



in a national job market. 

Adminsitrat^ve Responsibility . The responsibility for 
career-oriented ^^ervices is the charge of the V4.tee-Pj:edident^. 
for Student Affairs. The Office of Career Planning and\ " 
^Placement (CPPO) operates as a specialist service within\ t:he 
student affair^ program* ^ 

The CPPO is administered by three professionals - a 
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director, an associate directot, and. an assistant' director 

.They maintain an independent office With a dler'ical staff 

that includes live people. With the addition of Bangqr " 

Community College/ anothe|^rQfessional and one clerical 

person have , been added to the staff, ' ' 

The areas of responsibility within the CPPO^are d:^vided 

into five divisions - General, AlUmni', Altomni" TeachlrV • 

Teacher, and College Teachler. The Aliamni Teacher Division . 

was adde*3 tq the central dffice in 1973 after having been ^ 

maintained as a separate organization traditionally. , 

- The General and* Teacher Divisions are by far the 
•I 

largest areas with, 855 students students registered in the 
General division and 501 ,in the Teacher division (1973 A^nnual 
Report Statistics) . The General division encompa^es all job 
areas m industry and government and. aids ^^tudepts i^ all 
colleges. The Teacher Division is a specialized program 
designed to aid in the placement , of teacher candidates 
coming primarily from the Colleges of Education and Life 
Sijcdences and AgricuLfeure. The College Teacher division 
deals ,with graduate students seeking both teaching and 
administrative positions, primarily in post-secondary 
institutions. Graduate students interested ^n either, 

ihdustry or government register .in the- General division. 

♦ • •».. 

The alumni divisions are administered primarily by mail 
and attempt to aid alumni seeking jobs which require' 
experience. It is a free service to alumni whose Irecords 
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are kept for seven years after gr aduati orl Or can be updated 
at any time. ' ^ ^ 

The responsibijLity for both career planning ,and place- 
ment is seen as an integrated fimction by the d^fice jand 
t staff. Therefore, all of the proVesylonals take part in 
the developm^t of b,oth parts with\each professional^ 
responsible for implementation^ withjirn particular placement 
divisions. - / " ^ 

w , - 

Fast Perspective . Traditionally, the. CP|PO was known 



tionally, the. 

simply as the Placement Office and was thirged with ttie 

/ J 1 1 

responsibility of seeking out prospective employers to meet 

with graduating seniors. Establishing dontacts with 

employers; setting up on-campus interviews, and development 

and sending of placement or credential files wherei the most 

prominen't plapeme,n± technicfues employed. , 

In tfSe mid-60 's the name of the office was changed to 



it\ present^Office of Career Planning and Placement. The 
change" was, .a ^reflection of the national "^trenc^, at^-tflie . time. 



to extend the nlisaipn of ,the placement affile vto include 

' ' •• 1 ' 1 i ^ 

career educatioii responsibilities^ However! the change at 
thecy University ^xbf Maine s^t Oronp was principfalljjt fn 
rajtion^le with tjjhe majo/'priqrity in both mA|iey and time ^ 
remaining in'^ the We a of placement. Incongmence between 
mission and practice was the practical outco:ne o'f having 
only! onej professional, staff membej: for W cam])us population 
of approximately 5^000 ^students, 'a move , to ipplemei^t^more 



0^9 



programming in career planning 'began to gain momentum when 
additional* professional staff were added, one in the**1^e 
60 's and another in 1973, 

Rationale. One of the traditionar goals of the 
University of Maine_ at Orono has' been to aid students in 
"l^ecuring, a job upon graduation* This help in both the j 
decision-making process as well as in the actual placeme^ul: 
was seen not as a , luxury for the students, but rather as a 
'responsibility of the University, 

Students have* deman^ded aid in ^e development of a 

viable career goal* Student demands and University 

accountability to groups such as the state legislature and' 

the trustees h,ave led the Student'Af f airs'^fdce to attemjjt 

to provide a solid career planning foundation. 

The depressed 'job market and increasingly con^umer- 
' >".../' 
oriented student population of the early 1970' s have 

served to focus' attention on a college, education that 

.results in -a marketable skill, A develbpmental career 

planning program with, placement as one. step ,is seen as " 

appr6priate b^sed upon -the above. : 

Current Pro-ams. *As of the 1973-74 'academic year, 

the activities arid programs conducte.d by the CPPO staff 

have been concentrated in the placement area, primarily as 

a cdnsequence of the tight job ' market. | There has been 

registration for each placemient divisiion which includes " ~ 

student resumes^ grades/ recommendations/ and other ^ 
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materiials and infonu^-]pn snp^i Work and^ milritaiy 
expexiencG, clampus activities, | ^d areas lo'£ interest. 



36 



Ox^e the student is registered iv 
is 'i^ailefl, on U weekly llsis; al 



foilowin 



following week;'fand all 



ith the officer he/she 
copy a bulletin contain- 



ing ^^both a listlof companlies interviewing on campus for the 



*other job notices received' in the 



office during t^at -particular time span. ' \ 

" ' ■ V 

Th^re are also general b^letins made available to all 
cla^^es Iconfcerning smnmer 40b openings,. The^suituner job 
program attempts to provide widely differing experiences 

I 

for students, 1 . r * i 

The Video-j^iew te>rograra, developed at UMO was funded by 

a grant' from the Aetna Insurance Company; and has allowed 

the ^PPO to send taped .interviews of ' UMO >jdb -apEiJLi cants to* 

potenti^ employers across the country. The tape does not 

replug ^ but serves to complement resume information. It 

is no^ only, beneficial to the employer, but aidi the UMO 

graduate in hi^s/her 'attempts to compete in the national ^ob 

market!. At present there is no charge to either th^ stijcjent 

or the^'potential employer for the use of the tape. 

^n. attempt is made to record all job contacts msde by' 

students thrc^ugh the CPj^O in an effort to. provide, statistics 

concerning wherei,. how) and why UMO^st adents are or are not 

securing job, of::ers. Such data is helpful for future 

*' / ' > ^ . . 

refe^rrals and cc»unseling. The professional, staff makes s 

conscious effort '|tQ Sytay abreast of changes and fluctuations 



j /■ - V • r 

in the job market j and to tfransform the infonri^ioh into' 
a forecast of future employment opportunilfies ar)b trends. 

Partially as a ^result of the depressec| j.ob market, " 
*the general a'pea of carreer planning has ta|ten on much more 
importance and emphasis since 19^0. A vai^iety of programs 
have been developed apd implemented to jjroyide information, 
develop job hunzting skills, and^ assist :v^ith\ career, counsel- 
mg. An example has b^en a series of _seminar^^ designed to ^ 
develop such specific skills as res^ume preparation, inter- 



view techniques, '^and, application letter writing. * 

Members of the ptofessional^ staffs speak in classes of 

the different 'colleges c^*cam^\is. They inform ^tudey^s of 

the services offered by the CP^O, and attempt toNaenerate 

interest in career planning\ ^ The service -is by invij-tation 

of the faculty member. . ' 

Th^re is a career information library located in the 

CPPO which provides students with in^ormatioi^^^ncerning 

, ' . - ^ 

occupations and career opportunities. The iioH^y' consists 

of catalogues^describing different occupational area^, 

another filing system desd^lj^bing individual "companies and, 

finally, a small numbei:. o^, gr^iduate school prc^^ams available 

^'j ' <r ' ' . . ' 

as alternate career choices! As o£ this writing, the general 

occupation aild .i^e graduate* school f il^s aire being expanded 

» * 

and j.mp roved-. . 

■ Career counseling is provided tor all interested 
Students. In order to facilitatse both^ the counseling 
program and job registration, a Igttet is sent to all 
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, • i 

juniors^ 



encouijaging theiri' to comei to ,-^he 



8 

.office early in 



their senior y^ar to register and take advantage of the 

. counseling , that is availaljle.' It, should* be noted that 

fcareer counseling is available through the Counselinc 

Cejiter' as well. 

Upon the direction of the Vice President for Stiident 

Affairs^ an attempt is being made to coordinate the career. 

education .efforts that already exists on ca'topus. As with ' 

'^most Idrge^nstitutionSr some (duplication of services is 
. ' • . , ^ • . \ \ ^ -/ 

\ ocduring. To limit duplication> - a Task Force "reprg^senting 

most of the student affairs areas has been established to 

dfetermine:l (1) what is available , for students now? (2) 

what possibilities for imprpvemenj: exist? ^(3)' whAt iype^ 

of coordination is-T^eeded? ari^M4) what Jiew -programs need, ' 

• • . i . • ^ * 

tQ.be initiated? Task Force resxilts should be available 

^uriiiig the Summer of 19*74.', V ' « . , ' 

o ' ^ * • ' . ' . . ' 

Academic' Relationships . . Frqm 3 UnivefrSity-wi^e» view^ 
- . " ' t ' * 

faculty &t UMO have n6t beefl concerne?d-ii^£h career education 

^iJme-Jiave^requested that* CPPO professionals Wpeak tb^^eir 

Classens an'd a few others^ particularly in the technical ' 

fifelds,have placed sojne -students*.; However the ipajority i., 

have little contact,, since .there, is no organized prograii\ 

designed to inblude them^ There is some doubt as to ^ V 

whether the faculjty would be interested in becoming 

involved if approached. ' * ' • ' 

Future Perspective . The future of career planning and 
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placement at: "UMO lis one of change and innovation. In 

-I ^" • ' * ' 

response to the mbve toward career education many public 

schools in Maine, '\ the Universjf^y^jLs looking to ' estc(b,lish p 

^a program that Will\ be both a trankit ion' from J:he,"hi^h s 

school experience and also a develc^dmental program for the 

college studentj. The most obvioujg change will be an attempt 

to begin to reabh freshmen stud^t's at oreintation rather 

than waiting, as yn the past/ for i±e student to se^k help ' 

as -a sel^ior^. ^t present 116 program Was been designed to 

attain this 'gjal, ^ut ^fvw will cei<^nly come in the|near 



future t 

Two majbt, programs have been developed oi!- are in the 
development fih^se s thaty«w.ll be implemented in'theyPall of 
19-74 and w^ll bri^g about significant changes f9r th^ CPPO. 



The ^irstyw,ill involve the staff in teaching a care 

education course with, the Counseling Center staff. The 
. ifnpe^iis and design 'fbr this credit course came from the. | 
CPPO. The gourse is directed to ^elf-exploration. and goal 
setting. A second purpose is to prov,ide some "role models 

1 



in order that potential careers may be e^^lcred. ' 

The second major program will .involve the hiring of a/ 
professional to establish a career^ planriing and placement* 
prb'gram for the two-year As s oc i a te l)eg r ee programs at 
Bangor cbiranuni^y CoJtlege and on the Orono campus. Program- 
ming ''afld 'implementation will occur, hopefully, during the 
Rummer o£j^l9 74 in order that a workable operation .will be 
'available who^p classes resume in September of 19 74* 



* 4 
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t Along with an imput into | the orientation program some 
prograirmvlng will be done to provide training for Residence 
Hall Assistants (RA'"s) in career counseling. An effort 
will be made to help'V\±e in the referral of students 

to the appropriate /students lAff^rs Office'. 

A continuing effort will be* made to coordinate CPPD 
programs ^with thoser of the Counseling Center as well as 
the Cooperative Education Office. A natural bond exists 



'between the thrfee offices that will be cultivated to reab 
the most benefit fqr individual students, ^ 

Finally, more time will be spent attempting to worlo 
with Liberal Arts students. Programs will be designed to 
help him/her become mo^e aware of his/her missing skills 
as well as establishing more contacts witl^ employers who 
might hire these graduates, increased correspondence with 
Liberal Arts students will be the primary focus. Budgetary 
considerations will dictate the extent and scope of * 
this effort* I 

I The actual or proposed changes in the CPPO a/re an ^ . 
effort to institute a de^e?lot>mental career planning, / j 
lorientatjLon which, it is hoped, will ^ventually affect 
all students, at' the University of Maine at Orono. • * * 
University of Maine at Port,land-Gorham 
. I Institutional Desdrdption. In 1878 Western Maine . 
Normal was founded on the site of ^the Gcirham Ccunpui as a 
£v;c-year institution* It evolved to a.foiir-year campus' in 



r 



Od.S 



te C-oll'egi 



19^38 and -in 1?68 bfe'(?|iine Gprhaih, gtat^ College of .the' • 
University of M^i-ne. . In 1^957 tfii*: University i>f Maine*at \ 

Orono established its slecond campus in Portlan^d. In ll970 

' ' • I ' 1 ■■ \ ' I \ • ' 

the-: two w^re joined to form the Unryersity of MaiVe dt , 

Portland-Gbrham (UMPG) ' . ; 

There ^ ate 3,800 full-'tiirie undergraduates with 1,400 

^on-campus residents, 6,''000 enrolled in CED during. the 

academic year^ and '3, 000 students in the Summer sission. 

Baccalaureate degrees arp offered in Business and Economics 

Liberal Arts, Educa^tign, Nursing, Qeiieral and^Interdis- 

ciplinary Studies. Graduate programs are, offered in 



Business., Education, Engirleering, and Libr^ry^ Service. " ^ 

Administrative Responsibility . There is a Director 
of Coionseliug and Career Development whose office and 
department are located on the Portland campus • He repoi^ts 
directly iio the Vice-President for Educationa]^. Services. 
Reporting to him is a Career Development Office^r who is 
responsible for placement in the areas of Education, 
Liberal *A^rts, Business, Nursing, Alumni, and Graduate. 
•Th.e other p*rofessional directly involved in. the ;i^areer, 
i^velopmeht fionctioji of the office is the Caree/,t)^velop- 
, ment Specialist* She is responsible ifor vocational tes.ting 
ahd interpretation,^ ocfcuRational .exploration, an'd the ' 
placement ot students in.pa^-time jobs:, The third staff 
?nember> 'an Administrative Assistant, ifs a patraprpfessional 
whose duties presently 'inclXide assisting with Teacher: 



Placement, collecting and disseminating all types of career 
and educational information, siicn ac career pamphlets, 
educational catalogues, and pa^^^ttime job^ opportunities • 

Past Perspective. ^ The m^rge^r of^ Counseling and Career 



Developipent took place during^ th^l973-74 academic year. 
Previously there, had tj^en a Department /of Career Counseling 
and Placement operating indeper^dently* and reporting directly 
to the Vice-President for, Educational Services, The 
Consolidation was made because of >a desire to help students' 
vocational directions earlier in their college careers. 
The staff firmly believes that the comprehenlsive, integrated 
counseling approach is more effective in providing a 
dtevelopmental seqjaence of cai^er educatiop services, 

Rationale . .Tl:jere are a number o^ reasons* for main- 
taining the various career .functions of the Office of 
Counseling Services, The development of the individual 
through individualized interactidn in the counseling/ 
teaching setting, to an eventtial job placenjent is a ^basic 

^reason for career services. Second, students ^ from rural < 
area^ need to become familiar with ^diveajse role models 

, f oun^ throughoutj s6ciet|/. Expanded career education o^por- 
Jtupitles will eJable students to compete on ^a national 
scope. ^ ^ ^ . 

^-The goal emplacement iiS still primary. But increas- 
ingly, placement is seen as one step in a process with * 
knowledge of surrounding emplpyment areas, trends, and 
alternatives being of . equal impor.tence, \ ' - ^^'^ 



Current P^rograms. ..During the 1973-74 




the Counseling Services Departftieiit offered 
fairs to UMPG students. These /Iticlu^ed a N 
G<j)verninent^ ^ay , and Teaching ^a^^ The Fairs included 
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cademic year, 
a, serxe^of job 
lirsing pay, 



lectures by prc5fessionals in t 



field, information on how. 



. to go about applying fon pbsitioha i^ the field, related 

^ . ^^ "V I \ - ■ ■ 

areas graduates may be iijiterestea in, and life style \ 
information associated with the ^reas. There were special 
seminars for women an^ a special Women's Day which focused 
on expanded horizons, for female ^students. \* 

A booth was set up at freshman orientation to inform 
students of the nature of the counseling and^other^ career 

.services offered at UMPG. The purpos^ olE tne new career 
library was explained. The library was established to , 

, provide a wide ran^e of career, and job materials as well 
as educational infd^ation, *Material i^oncerning career 
choices was also posted across both ca^npuses ajxd distrib- 

. xited in ^all the residence halls. 

/ 

/ An area which is in its infancy at UMPG iJs that of 

•1;// J . ' " T 

! group experiences. A few group programs were /run concerii- 
^ ing cateer education and life style choice bvrt they hav^f^ 
\ not;, been ibnc^ucted on a scale which meets the numbe'rs of 



students who could benefit from'them. 



expand the riiamber alid 



.Wi"l-l*^e made in the 19^74-75' academic 



types of these g 



An attempt to 
oup experiences 
ar-.^ 




/ ; 




|?he'Ni\tive Sons\N^nd Daughters prO| 



annually through the dpun^eling Services Office. It 
a /job fair the benefit of all Maine college .students, 



ram is c 




[ipltoyers from across the State interview prospective 




^mployees in a two-d^y -session ^^n the Portland campus. 
\. ; Academic Relationships . At ^present profesaDrs in 
education IdoNjiucli of the placement work for their 

' g^adu^ting teducation majors. In nursing there id little 
need for faculty cooperation since the demand for nurses ' 
outstrips the supply. There^ is little formal Cooperation 
with Liberal Arts, but there are clubs in different 
ma^or^fe which help supply career information. Each have 
their own career library which includes disjeipline-related^ 
.jobs* Professors associated with the* clubs provide tips 
and leads which may^ facil^Ltate career planning and 

/eventual placeihisnt .* I - - 

- i . 

Future Perspective . In the future . the placement of 

^ V 

education majors may be moved to the GorhW campus under 

the supervision' of a professor who would be a half-time 

"a 

Student Affairs employee. The Education Department could 
• the.n take full advantage . of ' four years of* contact, with its 
students and of personal contacts.. with potential employers 
to facillitate career planning and placement activities. 
Career planning and deveTopmen,t services as" well as jother 
type^ of counseling would still bp availab],6 to education 
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cifice on the Portland campus. It is. 
however, *that iAe service provided on the Gorham , 



students at the.mdiin 
hoped 



049 ' 



f 




campus will 



redistribute soDne of thje . workload, allowing 
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the Poiitlancl staff j to develop programs in gr6up experiences 



and other/ areas ndt previously developed. 



It it /anticipated that students will beo^ome involved 
in shapind the service^ offered them. ,Such anvolvemen*: 



shoiird ijr64wcb a higher level' pf relevancy ^^^sponsiye-. 
ness thanrMs |p^eviously exhib^^e^d'. The Vice-Presidferit 

dirs. projected that in the fixture students 
on CTaQj^usafterj twelve years of career education, 
111 be -better de'fined than at -the R^esent - 
time. The Counseling ^rvices Office 'will have the task of 
providing the finishing touches for student who is there 



for Stude/it 
will arrlv 
Th^ir need 



because 



r hje/she i 



is aware of career realities. 



An incre as ilng emphasis will be plac^d^tm outreach 
and orientati*on lactivit 



the services must reach 

.1 



iles and programs. To be effective, 
everyone who needs them wl^ether 
or not he/ph4 shows an active interest in* the Counseling 



Services Officje. An ij^ortant part of the job is to 
demonstrate" t^^tudent^ how career plannin^g and placement 
can help and why the service exists. One component 
necessary for increased understanding is for the staff to 
meet with students wh^re they work, live and spend their 
leisure hours. Hopefully, increased understanding will 
result in, greater usk of career planning services. 
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University of Maine at Presgue Isle 

Institutional Description. The ^nityersity of Maine 
,at Presque Isle. (UMPI) was founded in as Aroostook 

State Normal School* In 1970 after a seiies of name changes^/ 



|t became UMPI , a member of the State*-wide public school 

i . • ' i ■ • • 

jtem* UMPI offers a Bachelor of Arts degr^ m the * 

yO ^ ■ 

various fields within liberal arts and a Bachel6r^of ^ 
Sydienge degree in education. ^ Fields of specializataon m 
education .are early childhood/ elementary/ secondary; and 
health/ physical education and recreation. The number of 
full-time day students is, appigjoximj^tely 850 with 1200 
student^ taking part in the CED and Sumnler Programs. 

Administrative Respohsibilityl'and 'P^st Perspective . 
The cafeerv^lanning and placement jEunction has recently 
been assumed by a Director of Career Planning arid Plaoe- 

the Dean of Student3. Until March of 
jfunction had been handled by the 

/ i ■ 

e Admissions Office. All career 



mept Vho reports to 
1974/ .the. placement 



clerical staff of -tl 



counseling was doneiby a half-time counselor who served 

• 'I ' 

all the counseling heeds of the Fresc^ue Isle campu.s. The 
"newly-hired Difecttr of Career Planning and Placement (GPP) 
,^lso is in charge cf Cooperative EducatioA^dnd Alumni 
* Affairs/ Those ^oAr functions would seem to be 'a large 
undertaking; but the Dean of Students' sees them as 
cojnplementary tasks that form an integrated unit. As , 
with most small campuses, single professionals must of 
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necessity be ^harged^with multiple duties. At UMPI an^ 
effort is bein^ made to group functions ,and duties^ for 

.V \ ' 

increased efficiency and performance. Since the operation 
is very new, little structure has been established /for the 
^inplementaliic^ia j>f. progjpams. The major effort at jpreeent 
is being conceriftrated on the placement of seniors seeking 
]obs. ,Durii^§/fthe Summer of 1974 it is anticipate^^at 
programming \/ilf be completed for the 1974-75 academic 
year's effo^^s in career planning and placement. 



Ratioj 



A major reason for the, career planning 



ahd placem^t* wnction at UMPI is that 



^^^^cementv as a^art of thil 



Students demand 



r investment in college 



The 



Dean of Students sees a. developmental njlodel as beijng the 



best metho<J to achieve the affective a; 



f 



d educationlal goals 

, ' 1 ^ ''^ 

of student Affair^. Thfe CPP, as an area.withfn student 
affairs^ is attemptingf. to implement a deveropmental model • 
Current-'Programs . At t}ie^ present the pro^l-ami^^n CPP 
are limited. / Thig is due primarily to the newness of the.. 
operation f the creation of tke office, and the hiring of 
the. new Director. As has bJen stated before, t^e major 
emphasis has^ been in aiding /the graduating senio^rs. The 
services' provided have been] partly ih the area of cbij^hact 



with potential employers. 



Along with employer has been 



?The other area of concern h 



the* developlnent of'piacemett files for individual students 



as been the establishment of k [; 



careei: I'ibrary. At 'this piint tjie effort/has centered on 



{ 
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acquiring matei^ials relatjing'to career choice 



spent 
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\ significant part of ^he Director's tiiime has beer 



in ^stalklishing. the Coop,erative Education P;t:o4rarr 



It involves pn-^fcampusX development with faculty a^ Veil as 
limited off-campus contact with employers ^ho will\hire 
students for the^oming ^school y^ar. The CooperatiYe 



Education, area is seen as ongf, s/tep in the pr;ocesb of 

T /■I Ir 

establishing a successful CPP jpypgram, 1 
Y A final approach within the^^PP pfograr 



program l:>as been 



CQunsel;nig. Again/, the targeti population has been. seniors , 
bjat ha^ included- some 'under^ia4^men seeking aid' in choosing 

]obs and, Cooperative 



academic majors, as well as stimitter j( 
Educat:.on plademeht ■ for the future. 

! ' ' ■ I , 

A$ of the 1973-74. academic, yeaV"-/ the different programs 

1 - I . 

arUd activities that are in operation are there because there 

itect demand} from, students or th^y are 



activities tl^at 

V' 

has been either a 



the ♦first steps taken in the development-* of a total career 



educatiorhi>3?o^^r^ within the CPP. 

'^AcdidBmic/Re^tionships. An area that has been^part of 
the initial effoirts in establishing a CPP program 'at UMPI 
has been contact/ with the facLlty. Since ^the Director of 
CPP was' hired iru March of 1974/ he has had .a great deal of 



contact .with 
tV, caree: 



th^ faculty / attempting to deve^-op a ijommitment 

1". 



r edti^a::ion for students. It haife bteen an informal 

effort,; but most fruitful. As of this writing, there has 

been no . f otmal establishment of a program involving faculty, 

but their, aid will be sought. * . i 



r. 
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' EutureY>qrspective» In the coining year the Director 
plans to set, up a library of occupational information*'^ The 
staff Will bn moving into a new building which/will ha^-a— 
Counsbling d^ntet with one or two counselors /"aVcPP oi^fice 
with /the pirectbr, and the l^.brary in afe outer ^ dom. It 



ise 



ling' Center staff will 



will'' be available to all studi^nts duringl the day dn^d evenin 



1 inA)!^ 

r \ ^ 



ved wi":h the career 



^evelojpment program. It wa^ 'unclekr ^^s to what/} specific 

rograims would be implemented, but. amc^ng them v^6tild*be an 
outreach program in which jbb packets w^JLd be/ distributed |f 
in th^ dinincf halls apd doJmitiries. ^^esider^ Assi§tant^ 
and H^ad Residents would g^rve as 
CPP./^ / 



outreach agents of the 



Placement will he acct^mplishe i with t^elp €rom alumni 



m reporting i 



/ 



ob .opportunities. Placement services wil 
also i be J)rovided for alumni hoping to change jobs. The 
Director projects CPP input into tthe academic advising 
process. Also planned are limited career education 
courses and seminars. Career education at UMPI should 
begin 'early \n eeich student's academic career so that 
career flexibility could be developed more readily. 

,*vTh6 new Directot plans to seek Isupport for the 
d'Btlablishment of a State-widei associLtioti of career 
^planning and ^placement professionals. He, sees a -formal 



organization as a vehidle for periodic exchange ^.of^^ideas 
and programs.' ^ • ^ . , , \" 
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ANALYSIS AND ^COMMENDATIONS 



Career development education within the .Univetsity 



1 



Si 

Maine skrstem is in its, infancy. It^ .to/olla^.ies are growth, 



of 



adaptation, and frustration. MpvemenV from place.ment e.s 

! 'i •> \ / if ' \\ ' I 

the function of career jdevel9pmdnt educatian to a point 



V 



where placement is one function wJi.ll/requi 



this context 



necessary resources. , It is within 
analysi^ and recommendations are' of fj^red 

A series of eight operationpl *j)rinciple£ 
career Sevelopment education (Bottoms, 1971) 



ime and the 
that the 



wer6 selected 

as quasy^criteria against which the University x^f Maine 



system 

/ 

actioA 



IS viewed. ^ Fii 
ife offered. 



ally, recommendatio^ fo^ futiare 



relating t\: 



Opehational Principles . Following eac 




/ 



the ^i^tit 



principles is a statement relating to the U^ve;:sitM of 
Maine system. 

Principle # I. Career development education, jnust 
ially^ organizeld from kindergarten throuc 



s^guen 
secondkr 



' J 1 

and adult education. 

jp^fem^' As such, it dtawg most of its 
high. schoo;i(s wit|ii|n the State. Career 
riot sequentially organizedr K through 12/ 
public school system. Interview results from the 
' sevfeh campuses indicated/^clearly that sequentilally 



ch po£{t- 



n 
,1 • 



U]iiversity. * 
St idents from 
edpcation is 
in^the 



\ 
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. organized career education is not yet a reality on * 

, any^ campus within ^th^e University of Maine.. Each 

Qampus evidenced movement away from placement as the 

^. ' - %oniy function. Orientation for nev; students was most 

frequently cited as a beginning point for projected 

* ^ progra^aning. UMA, UMF, UMOrr-ariS UMPG evidenced actual 

or planned components for '.sequential / career devfelop- 

' ' ment education, although,' they were not necessarily 

<» ■ • _ • . • 
ir\Jegrated. Sequencing at UMFK and UMM wilL* depend 

* upon additional staff. UMPI's recently created Career 

Planning and Placement Office and newly hired director 

4 ' 

£f ■ % 

precluded development* of sequential experiences. 
JPrihciple ff 2 .Career development ^eniucation must be organized 
as*fan integrated structure within the educational program* 
Caree'r development education has not been'\ ' 

< ' • ■ • 

integrated into the educatianal programs within the 

University of Maine sy^^tem. Koweyer, it did appear thatf 

- ' the *lnOre professionally-oriented is the academic 

program (engineering, nursing,, education, law enforce- 

• rrtent),'the greater the concern for career development. 

Six of the seven campus had no formal programs which 
«' *' ' * ■ " . ■ 

, * involved faculty. UMF did involve faculty in career 

.y/^ seairch seminars. UMA counseling staff will be assuming 

responsibility fpi matching, faculty advisor with student 

advisee on the biasis.of similar interests and experien- 

. ces to promote' caree.r needs and interests. A high 
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pricrri^y of ^ the new director at> UMPI is to seek 
• faculty cooperation and^ infvolvementr in career 
education • 

Princi pie f 3. To meet the . demands of all students , 
career development educa tion mus t be flexible enougiT to 
etllow each student at-^^ach educational level to majce 
Choices from the broadest base ^of knowledge ; to have 

■ ' ' . • ■ . , ^ ■■ 

access to a cross-section of career cum^^ulum experiejices : 

' ^ ' 

to be free tb move from one career curriculum <to another: 
and to, acquire preparation for the, next educational level. 
. » ^ Two componetnts are critical Within this ^principle. 
' yhe" first is the nee^d to knpw* for students to make 
^wlfee dfecisions the* necessary information must be 
, ' available Most career planning of f ices* withm the . 
system have focused on building jtheir" career' libraries 
and other vehicles tp disseminate relevant and needed , 
in$orrtation to students, such as career courses, job 

.market analyses, and informat;ional mailings to studelits* 

/•'^ ) ' 

The Second component is ootltiseling help, whether group 
or individuals All campuses reported present or pro-, 
jected* plans to pr'ovide additional counseling help to " 
students • Staff and infoinnation resources are not 
sufficient to reach all students ^o that programs for 
juniors and sefiiors hcivte the' highest priority* UMF 
plans to*in^titu€e a peer counseling program -in the 
:Fall of 1974 within i!^^ CDQ program^ 



Principle ,tf 4. C a r e e > m ■ 1 1 i .j^i M 1 1 education \is student 

centered- rather than manpower centered . 

^ In 19 72, the Higher Education Planning 

• ♦ 

Commision sxibmitted its 'first report, entitled Higher 
Education Planning for Maine. Goal f^4'Of that report 
• is as follows, "to provide multi-level programs 
appropriate to student interests and predicted job 
opportunities' which prepare youth and adults for 
employment at their highest level of ability" (p. 35) . 
^ The seven camj^use^ appear to be reflecting that goal 
in rel*ation to career piinning activities* The 
counseling emphasis mentioned in Principle^if 5 is a 
Student centeird process. Expanded information 
services will assist the student to make decisions 
m light of the current or projected job market. 
Principle {f 5. Career development programs' must consider 
the individual^ readiness level for career development. 

' y • ' . 

Most of the respondents indicated the necessity 
. * to tag^ tute programming beginning with orientation. 

. In tiSs manner, students will be jnore prepared-- 
, ' ready — for advancted stages of any career planning 
program. Availability of staff and resources, in ' 
\ r part,* will dictate the number of students helped or 

,the. degree to which help is offered. Academic acjvisor- 
stu<iferit advisee, matching to enhance career education 
possibilities, at UMA an^J nevX student oriefitation to 



' ^ lead the.^ student to the CDC at UMF focused 'on readi- 
. ^ ;iess activities, in addition to other dimensions • 
P'rincipl'e # 6. Career development education includes Job 
pkill preparation. 

The career plannii;ic[ offices on the seven 
campuses are in a position to provide limited help 
such as summer work ^eicperiences which enhanfce job 
, skill preparation. All provide help in important 

but peripheral areas such as resume writing and "job 
. interviewing. However, job skill preparation has ' 
' been and, it appears,, yill continue to be the 
responsibility of the ...academic program dn which 
the student is enrolled. \> " 
Principle # 7. Career development education must not be 
limited to the traditional .concepts of "^aviareness , 
"^orientation/*^ "expl&Jtation/' .etc. , as they relate to 
work, but must include awarenes^\orientation , exploration 
and progressive practice in developing the career aspects 
of self. " ' V 

Each of the campus respondei^ts^ focused on -^ 
counseling activities, both group and individual. 
Most were contained under the future perspective 
section. That is, most were'beihg planned for the 
immediate (coming academic year) or distant (one 
year or niore distant) ^''futur?^. An emphasis oh the 
career aspects of self was characterized by a' credit 
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► course t9.be off ered; at U^D in the Fall of 19T4, "Th'te^' 
course, to tje team-taught by Counseldng-Center and 
^ . CPPO staff, will focus on self-i^xpioration and goal 
; setting*. . ' ' - ■ • , . 

Principle # j5 ^ Career ^develdpiae'nt education must* pravide-' 
at ali levels an opportunity f^or the student 'to ^participate 
In concrete learning activities that closely approximate 'a 
variety o£ , work' roles , work settings, and other life • ' 



experiences reflecting the'ca'rper iijfe,' 

Most career offices 'have hot become . involved • 

in this aspect estcept in an ancill^rj^ way. i^^ithr job • 

fairs, resource persons as/ seminar speakers^/i'aij^' - *. 

• . " ' ' * " . ' . " * I 

faculty -resources wi'th diverse backgrd]and^9. ' Those?, * 

campuses located in or nfear population cdnceptrations 

Will havfe greater opporttinit4p.s..tQ:,. develop 'openings '.s . 

' students. Again, coiranents«, by. -respondents placd 

this area under future pe>specti-ves >^ ' " • ^ c ■ 

. Summary 5l;atements are offered below/ No priority- 
is iiT^lied by order presented:- - ^' ' - 

1. On all ^campuses the placement .function has been" 

* . ! • • ' * 

traditionally recognized as-^an institutional * ' ♦ 

^ ^ responsibility. ; , It ^continues as a high priority. 

: function; but is now redognized' as only, one of many 
conjpohents. which will compose a more comprehensive^ ^ 
career education program. . * • 



All cajreuses within the University, of Maine system 

» • * ^ , 

are responding to the, restricted job market .by more. 

active recruitment of potential em|)ioye?:s and by 

expanded career .education programs f or studentJa-' ' ' - 

Expanded career edueatio^n program^,.^are rmoyin^ in two 

complementary directions^ The, fir^t- fqcuses on sel^- 

awarenfe^ss -processes such as group and individual 

doun^^ling and c^refer-^education courses .wherfe "self- . 

.e^xpiCf3bioil,is* cehtial. ' The' second direction is . 

intformatdcJ^lV .Career .education lifcrjiries containing 

educational catajo^ues^ in<a'.ma^efial^, specific Wd 

-general* 6areer data/ arid ; life style infonrSatiori as 

well 'as inforpiational irta>ling9 to s.tudents are 

examples of the secqnd thrusl^^V:- ' i- . ^ 

Cooperative working relationships with academicfS .have 

, « ^ • - 

been tentative and'exploratoJ^y. Impetus t^i, .explor- 
'ation has cpme^ from -career education" staff 'rather', 
than the faculty. However, .individual, facul'^y members 
have been cooperative^ when called upon to pi-tticipate 
in- earlier education' acti'C^i ties T , ' ^^'^ ' , 
All stiff irtembers interviewed pfoi'ected substantial 
increases in carepr education prOgraOTning. They also 
recpgnizW that budgetary restrictions forcec^ a ^ . 
ranking of priorities. ; Within a priority ^hierarchy, 
placement ranked at, or near the^ top. !• 
Evaluation components are missing from most developing 



- * 

career education programs. The initial emphasis on 

placement was viewed as part of the institutional 

mis'sion, as pan be seen f;:om the vignette rationale 

statements. Placing graduating students provided a 
' » • '"^ ' " 

built-in evaluation, andy h^nce, validation of the 

service. \ ' 

Reconimendatxons , * . ' 

/- " . 

Each Qf the seven 'campuses o'^f the University of 

. < ' , ' 
Maine system possess a unique and distinct character I , * - 

Eve ry^ attempt should be made to preserve that uniqueness 

as it relates. to new career education efforts. There are 

also common areas and problems that all campuses share. 

It is within the latter context that the following 

.recommendations are made: * 

1. Thfe directors of career planning and placement 

offices should meet on a regular basis. Interviews 

. conducted on each\a^ the seven campuses uncovered 

a number of innovative ideas ^ in various stages of 

implementation that should receive wider attention., 

such as UMF^s peer counseling' program and UMA's 

matching of advisor and advisee to enhance, in part, 

career education goals. UMO's more widely known 

video taping program has. received national recognition, 

These are but a |ew of the plans and programs, with 

the exception of um6's video, taping, that may con- 

.'tinue to be unh^eralded exampfes of innovation. • The - 
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prosaic but more essential task of building career 
education goals and objectives for each campus can 
be facilitated by interaction with colleagues on af 
regular basis. ' * ' 

A task force or ad hoc committee on careef develop- 
ment education should be established for earfh campus. 
I^s purpose Would be to develop a comprehensive^ care»^er 
development 'education propos^. Such* a ^roup might be 
composed of faculty, students, administrators/ and 
alumni/employers. The; director of the, career planning 
office would participate' as an ex officio member. 
Once the task force has, completed its, charge, it would 
be disbanded. It cpuld be reconstituted for periodic 
review and evaluation pWposes. Th^^irector ,and his/ 
her staff would attempt toNwttplement task force 
obj^LCi^ves. , r 

Each campus should focus attention on developing an 
integrated approach to career development education. • 
Many diverse components on each campus contribute 
directly or indirectly to career education efforts. 
If all goes we^U, studfents benefit.' Unfortuantely , 
students can also suffer ^because of uncoordinated or^ 
worse, unknown resources.. Chance is hardly the 
hallmark of comprehensive career development 
education. ' . ^ 

Finally, a concerted- ef fo:ft should be made to assess 
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relative effectiveness of ongoing projects and 
programs. Budgetary allocations will', in part, be 
determined by the input 'iProm program evaluation. <^ 
Since most of the projected plans for broadening 
career development, education ' on -the seven campuses 
call for- additional staff and material resources, 
evaluation of ongoing programs is'' critical. 
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APPENDIX A ^ 
Interviewees 
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* INTERVIEWEES 
University of Maine at/Augusta 

Mr. Frank ^^^tonucci, Jir.* - Director of Career: 

Planning^ and Counseling 
Mr. William Bradely - Director .of Financial Aid 

and Placement , >' , 
Dr. Car 11 Fenders6n J)ean of Instruction 




Un 




iversity of Maine 'at Farmingtcn . ^ ' ' 

Dr. Kenneth Burns - Dean of Students * . s 

Ms. Marilyn, Fischbdch -^Career Development Specialist 
. Ms . Sharon Sommers - Director, of Center fdx. Eduqatipn^l 
and Career Development* \ ^ ' J , 

Unijver.sity of Maine at F.ort-Kent <■ , ^ ' ' ^ \ 

^ 'Mr Nathaniel Crowley - De'an/of Students 
Mr. Hubert Thibodeau - Placement Director 
;V/ Me'. Barbara Spath - Director " of . Counseling and,/ ^ , 
^Career Planning , , . * . ' 

University of Maine* at Machias / . . 

Mr. 9pedei:ic Reynolds - Dean of Students 
Mr. Robert Maxwell Director of Amissions > Place- 
" -*irtent and Registrar ^ 
^ /Dr, John Hagen* — Chailrman of Business Education ^ 
Department and Coopeirattive Education. - ^ 

University • of . .Maine ^T^rono ' * 

' ^^Drr Jt^^rthur Kaplan - Vice President 'for Student- Affairs 
T J^f. Adrian- Sewall - Associate Director^-Df Career 
, '"Planning and Placement ^ . - , ] 
Mr'. Philip. Brockway - director 'of Career Planning 
, and Placement ' ' ' ^ 

• Ms. Janet Gorman Assistant Director of Career • 
Planing arid Placement 

University o^ Maine a,t Portland-Goritam ' - * " ' i 

Dr. .Gordon Bigelpw Vice President for Educational 

Services ' • \ • 

Ms. Lindd Hoch n C-a^eer Development Officer 
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University of ; MaiAe at Pr^sque Isle 

Dr* Leonard Goldberg - Qeanof Students 
Mr* ^ James Pattersoa - .Di»ect?)r*of Career Planning 
and Placement 
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